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Abstract

This article synthesizes the evolution, value, and governance of executive education
(EE) and proposes a standardized nomenclature for programs and credentials. An inte-
grative literature review, conceptual analysis, and a scan of LinkedIn profiles inform a
synthesis of impact evidence and credential practices. The study maps EE’s value dri-
vers, soft-skills development, career progression, flexible delivery, institutional brand,
and networking, alongside threats from outdated curricula, limited availability, and
misaligned industry ties. It specifies a five-tier taxonomy (EE Online, EE Hybrid, EE
Accelerator, EE Flagship, EE Specialization Flagship) and recommends blockchain-
verifiable digital badges to improve signaling and integrity. It also conso-
lidates multi-level ROI considerations for individuals, organizations, and
invested capital. The framework guides schools and firms in designing
offerings, auditing ROI, and governing credentials; it supports policyma-
kers seeking transparent, portable recognition. The article offers a field-
level definition of EE and a blueprint that aligns program design, measu-
rement, and credentialing.
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Executive Education definiert: Ein umfassender Zukunftsplan

Dieser Beitrag synthetisiert Entwicklung, Wert und Governance der Exe-
cutive Education (EE) und schligt eine standardisierte Nomenklatur fiir
Programme und Qualifikationsnachweise (Credentials) vor. Eine integra-
tive Literaturiibersicht, eine konzeptuelle Analyse sowie ein Scan von
LinkedIn-Profilen bilden die Grundlage fiir eine Synthese der Evidenz
zur Wirkung und der Praktiken der Credential-Vergabe. Die Studie kar-
tiert die Werttreiber der EE: Entwicklung iiberfachlicher Kompetenzen
(Soft Skills), beruflichen Aufstiegs, flexible Formate, institutioneller
Marke und Vernetzung. Zugleich benennt sie Risiken durch veraltete
Curricula, begrenzte Verfiigbarkeit und unzureichend ausgerichtete In-
dustriekooperationen. Sie spezifiziert eine fiinfstufige Taxonomie (EE
Online, EE Hybrid, EE Accelerator, EE Flagship, EE Specialization
Flagship) und empfiehlt blockchain-verifizierbare digitale Abzeichen
(Badges), um Signalwirkung und Integritéit zu stirken. Zudem konsoli-
diert sie mehrstufige ROI-Uberlegungen fiir Einzelpersonen, Organisati-
onen und investiertes Kapital. Das Rahmenwerk unterstiitzt Hochschulen
und Unternehmen bei der Angebotsgestaltung, der ROI-Priifung und der
Governance von Qualifikationsnachweisen; es hilft politischen Entschei-

dungstriagern, transparente und portable Anerkennung zu fordern. Der Beitrag bietet
eine feldspezifische Definition von EE sowie einen Blueprint, der Programmdesign,
Messung und die Vergabe von Qualifikationsnachweisen (Credentialing) aufeinander
abstimmt.
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Introduction

Executive education has undergone a
significant transformation over the deca-
des, adapting to the evolving needs of
industries and professionals. In this ar-
ticle, we will examine the historical con-
text of executive education (EE), inclu-
ding technical advancements, the evolu-
tion of EE programs, their nomencla-
ture, and a future outlook for both the
academic world and industry.

History of Executive Education

The Pre-Google Era (1945-1999). In this
segment, EE focused more on funda-
mental business concepts. These pro-
grams were typically lengthy, face-to-
face, and designed for top executives

seeking to enhance their leadership
skills (Amdam, 2020).

The Phase After Google (2000-2019):
Following the rise of the Internet, EE be-
gan to evolve. In turn, online learning
platforms emerged to provide flexible,
accessible, and diverse courses with the
potential to reach a larger number of co-
horts (Amdam, 2020).

The Digital Transformation and CO-
VID-19 (2020). The pandemic jump-
started the digital transformation of EE.
Harvard Business School led the way in
creating access to executive education
through an online platform, highlighting
the value of effective online and hybrid
models (Diaz & Halkias, 2021).

How Do You Define the Value of
Executive Education

Defining the impact of Executive Educa-
tion (EE) programs is paramount for in-
dustry and academia, as it enhances the
clarity of objectives and focuses on exe-
cutive development activities (Stine,
2019). Executive education programs
have evolved to meet the demands of
global business environments, offering a
range of learning experiences that aim to
have both individual and organizational
impact (Long, 2004). The current offe-
ring of programs provides a pathway for
lifelong learning and professional deve-
lopment for executives, imparting them
new knowledge and skills in organizati-
onal leadership (Tiberius et al., 2021;
Long, 2004). The corporate sector has
seen significant growth, particularly
highlighting digital transformation, res-
killing, and upskilling efforts, especially
in technology-related fields (Diaz &
Halkias, 2021; Li, 2022; Stine, 2019).
Integrating online delivery methods has
further expanded access to education,
providing flexibility and improved co-
hort/instructor interaction, ultimately
enhancing the overall learning experi-
ence (Stine, 2019). In terms of career ad-
vancement, research indicates that parti-
cipants in executive education programs
experience significant changes in moti-
vators, such as acceptance, social con-
tact, status, order, and tranquility, beco-
ming more collaborative leaders with a
tempered approach to management,
which is vital for career progression (Ja-
cobson et al., 2017).
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Participants have reported impacts in
areas such as general learning, perspec-
tive-taking, organizational identificati-
on, career pathing, and attitude changes,
including changes in affect, mood, and
confidence (Hou & Chen, 2020). On the
other hand, obstacles persist in determi-
ning the results of EE initiatives, as there
is a lack of comprehensive and in-depth
evaluation systems beyond regular as-
sessments based on participant numbers
(Cataldo, 2018). Repeat participation is
also viewed as a significant measure of
program effectiveness and impact, indi-
cating both individual and organizatio-
nal performance (Shea, 2023). Although
longitudinal data introduces additional
complexity and cost to the analysis, it is
critical for optimal impact assessment
(Doh & Stumpf, 2007). Some key suc-
cess metrics include measuring program
ROI, monitoring KPIs such as changes
in revenue or retention, and assessing
the long-term impact on the organization
(Jacobson et al., 2017). Lastly, technolo-
gy has enabled the delivery of complex,
digital learning opportunities in volume,
along with automated feedback on group
dynamics, thereby increasing the effi-
ciency and effectiveness of executive
education (Jacobson et al., 2017).

EE Impact Strengths

Improvement of Soft Skills. Soft skills
development is key to shaping the diffe-
rence that executive education will make
in the landscape of a changing global
workplace. Research suggests that the
crucial skills needed to be future-ready
comprise a set of cognitive, social, and
emotional skills (Stine, 2019). Beyond
knowledge, skills such as emotional in-
telligence, social intelligence, adaptabi-
lity, and resilience are recognized as cri-
tical elements of future-ready skills in
EE programs, aligning with the growing
needs of capabilities to navigate comple-
xity and uncertainty in business environ-
ments (Jacobson et al., 2017; Haskins,
2019). Ultimately, the connection bet-
ween skills development and Executive
Education is essential for comprehen-
ding the program's impact, effective-
ness, and relevance (Jacobson et al.,

2017). Research on cohorts and the in-
dustry itself has shown both a need for
pre- and post-program assessments (Ja-
cobson et al., 2017).

Career Progression. Executive educati-
on programs cater to cohorts seeking
career progression by offering topic-fo-
cused courses and leadership develop-
ment programs (Stine, 2019). These EE
programs aim to prepare leaders for the
rapidly changing global business lands-
cape, focusing on skills applicable in the
workplace, such as soft skills develop-
ment and experiential learning me-
thods (Long, 2004). The cohorts in exe-
cutive education programs often include
middle- to upper-level managers looking
to align organizations with new directi-
ons, communicate corporate strategy ef-
fectively, and broaden their understan-
ding of the organization to advance their
careers (Smith & Keaveney, 2017).

Flexible Delivery Formats. Executive
education is responding to some shifting
market needs by considering flexible de-
livery formats such as hybrid and online
learning (Klotz & Wright, 2017; Percept
Research, 2017). Due to the COVID-19
pandemic, there has been a shift away
from traditional modes of training deli-
very, with a combination of physical and
virtual learning becoming the new nor-
mal (Halkias et al., 2020). EE programs
have benefited from becoming more fle-
xible in their program delivery formats
to accommodate the varying needs and
preferences of students (e.g., topic-focu-
sed, executive, part-time, weekend, on-
line, and blended) (Cataldo, 2022).

School Brand. The participant’s ability
to identify the brand of EE programs of-
fered at schools has become essential for
cohorts when considering EE programs
(Tiberius et al., 2021). Studies show that
for program selection, executives and
companies care about a recognizable
brand; thus, EE programs need to invest
in a strong brand and faculty cadre (Ti-
berius et al., 2021). The school's reputa-
tion within the industry is another cruci-
al factor in attracting participants to EE
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programs, influencing their decision-
making process and overall program se-
lection (Farris et al., 2003). The brand of
an institution holds significant power in
the decision-making process for pro-
spective cohorts, as a well-known and
reputable institution can increase the
perceived value of the education recei-
ved and the credentials earned (Jacobson
et al,, 2017). Ultimately, attending a
prestigious business school can offer ac-
cess to an extensive and influential
alumni network, which is crucial for
career progression and growth (Jacob-
son et al., 2017).

Networking. Decades of participants
have benefited through expanding their
social networks through networking op-
portunities during EE programs and in-
teracting with other fellow students and
instructors (Haskins, 2019). Networking
possibilities in EE promote knowledge
exchange and foster a continuing inte-
rest in lifelong learning and professional
development (Zehetmeier et al., 2015).
The networking benefits are among the
most critical aspects of Executive Edu-
cation (EE) programs, as participants
gain access to personal and professional
social networks (Tiberius et al., 2021).
Networking has a significant impact on
EE cohorts by establishing connections
between students, sector specialists, and
prospective companies, leading to career
opportunities and upward mobility (Hal-
kias et al., 2020). Additionally, surveys
reveal that executive program partici-
pants typically look back on their net-
works established during their EE pro-
gram as a significant career influence
that is enjoyed to an even greater degree
than MBA graduates (Amdam, 2020).
Lastly, regarding networking, alumni
networks provide valuable peer contacts
that help establish connections that last
long after the programs conclude (Am-
dam, 2020).

EE Impact Threats

Outdated Curriculum. Research has
consistently highlighted the ongoing cri-
ticism of outdated curricula that fail to
address relevant real-world problems or

emerging technology trends, resulting in
a lack of relevance and responsibility in
EE education (Lastner et al., 2021; Ja-
cobson et al., 2017). Adaptation is ne-
cessary if EE is to serve as a meaningful
driver of organizational development
and outcomes, as demonstrated by the
numerous issues in measuring the value
of EE programs (Moldoveanu & Dash,
2017). Furthermore, the lack of fresh
ideas in EE may also limit the preparati-
on of generations for the needs of the
corporate world, potentially leading to
less competitive and less flexible job
seekers in the future (Andriole, 2023).
The growth of digital technology and
emerging trends in EE suggest that cur-
rent curricula must evolve to accommo-
date the complexity and unpredictability
of industry globally (Stoten, 2023). Re-
cent initiatives to shift towards virtual
learning environments, resulting from
the COVID-19 pandemic, highlight the
need for ongoing curriculum innovation
that addresses the mental effects and im-
proves student engagement and well-
being due to the distance (Lastner et al.,
2021). In conclusion, the threats can be
partially avoided by embracing advan-
cements such as artificial intelligence in
EE, enabling greater relevance of the
curriculum and higher engagement of
students, who are better prepared to re-
turn to industry (Vincent-Lancrin & van
der Viles, 2020).

Alignment to Industry. Partnering with
industry ensures that Higher Educatio-
nal Institutions (HEIs) align with indus-
try to develop effective EE leadership;
together, HEIs and industry can maximi-
ze synergy and increase the number of
users of leadership development (Crotty
& Soule, 1997). Programs can then en-
gage with industry leaders and meet di-
rect industry needs, ensuring relevancy
and practicality (Maybar, 2023). This
collaboration also fosters trust and long-
term cooperation, which enables pro-
grams to become a trusted partner for the
industry (Andriole, 2023). Above all, it
allows for industry vertical customizati-
on of program content, thereby enabling
the program to have the most excellent
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efficacy on a per-sector basis (Rogers &
Duening, 2013). The combination of
academia and industry in executive edu-
cation design can increase program ef-
ficiency (Diaz & Halkias, 2021). It helps
establish leaders who will assist one an-
other to thrive in our new environment,
develop new processes, introduce new
context, establish new boundaries, and
ultimately create positive change
through working toward meaningful
outcomes (Diaz & Halkias, 2021).

It is crucial to work with the industry not
just to create leaders who can drive
change, but also to address global issues
such as skills obsolescence (Maybar,
2023). One way this collaboration can
be improved is to set up advisory coun-
cils, which can provide cohort members
with expert insights, strategic guidance,
and directional advice for the program
(Rose & Stiefer, 2013). Collective advi-
sory councils form groups of leaders to
assist contributors in networking and de-
veloping success stories and recommen-
dations to improve programs and curri-
cula more effectively (Li, 2022). Guest
lectures are integrated into EE programs
as a crucial component of the learning
process, as they provide experience and
perspective to the cohorts in terms of in-
dustry expertise (Neubert et al., 2020).

Research indicates that guest lectures
contribute to a more engaging learning
environment, promoting student interac-
tion and critical thinking (Kets et al.,
2007). These lectures can enhance the
faculty's knowledge by covering specia-
lized topics that may not fall within their
primary area of expertise, thereby provi-
ding a more comprehensive education
for cohorts (Hrivnak, 2019). Also, guest
lectures allow students to connect with
professionals in their field of study,
which can be valuable for networking
and future career opportunities (Klotz &
Wright, 2017). Finally, guest lectures in
EE programs provide cohorts with in-
sights from experienced professionals
who share their real-world experiences
and practical knowledge, which can be
impactful for comprehending various

business scenarios and applying theore-
tical concepts to actual situations (Kets
De Vries & Korotov, 2007).

Limited Availability. Executive educa-
tion programs encompass in-house,
short-term, credit, and non-credit pro-
grams, as well as blended learning expe-
riences (Stake, 2006). However, limitati-
ons exist in the diversity of course offe-
rings due to factors such as curriculum
composition and program specializati-
on (Lockhart et al., 2017; Hinton and
Williams Van Rooij, 2021). Although
some aspects of EE are implemented in
an online environment indicating that
different components (i.e., face-to-face
and online) were engaged and motivated
in EE, the study illuminated the current
lack of research on various models of EE
beyond traditional classroom models,
which may help inform a more full un-
derstanding of the range of outcomes
and the effectiveness of different EE
models (Hou & Chen, 2020).

As the demand for skills-based certifica-
tion and credentialing increases, there
will likely be a shift toward more specia-
lized and targeted courses, potentially
favoring digital badges and certificates
over traditional degrees (Stanton &
Stanton, 2017). Additionally, the emer-
gence of alternative providers and chan-
ging market dynamics will require EE
programs to reevaluate their value pro-
position and curriculum to meet the on-
going needs of cohorts and industry (Sa-
whney, 2021). This transition signals a
landscape in which multiple options,
ranging from affordable online courses
to exclusive in-person programs, will
cater to varying cohort demands and
preferences, thereby ensuring the sustai-
ned expansion and relevance of executi-
ve education within the ever-changing
corporate workplace (Sawhney, 2021).

Cohorts often worry that flagship execu-
tive education programs don't focus on a
single area of business in their program
offerings. This is because typical execu-
tive programs typically cover a wide
range of business areas without delving
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into excessive detail (Narayandas et al.,
1998). This problem contradicts the gro-
wing trend of specialized master's pro-
grams, such as those in finance, accoun-
ting, and analytics, which offer in-depth
curricula designed to meet specific skill
development demands (Percept study,
2017). Many EE schools haven't done a
good job of planning for the future and
haven't updated their current offerings,
which means they lack innovative cour-
ses that can meet the changing needs of
the global market (Diaz & Halkias,
2021).

EE Program Cost. Tuition for just one
course can run into the tens of thousands
of dollars, and the overall capital invest-
ment encompasses course fees, as well
as extensive travel and lodging expendi-
tures (Cataldo et al., 2018). Executive
education tuition fees depend on various
parameters, including program basics,
content, and the delivery method used
(Jacobson et al., 2017). Interestingly
enough, the corporate world considers
executive development to be an invest-
ment that should yield a compelling re-
turn on investment, but equally import-
ant, a skills transfer and the progression
of leadership within the organization
(Moldoveanu & Narayandas, 2017). For
meaningful investment by industry in
executive education, one of the main
challenges is whether the financial bene-
fits (in terms of productivity, leadership
skills, etc) offset the program costs (Ca-
taldo et al., 2018). Finally, such data
overlooks opportunity costs, which refer
to what else participants could be doing
if they were not in the program, but ins-
tead at work (Ryan, 2023). The corpora-
te sector should also investigate and ac-
count for all costs, including both direct
and indirect expenses (Ryan, 2023). The
entire cost to the business should be cal-
culated within the organizational strat-
egy, leading to improved decision-ma-
king (Ryan, 2023).

There are several ways institutions can
reduce executive education (EE) costs,
one of them being transitioning to cloud
delivery options (Andriole, 2018). Such

an approach has made evident the neces-
sity of meeting industry needs and
remaining competitive in the market by
providing faster, better, and less expen-
sive solutions (Andriole, 2018). Additio-
nally, the trend of corporate universities
has seen a significant increase, from 300
in 2004 to 2,000 in 2016, representing an
approach to more affordable and timely
solutions for learning infrastructures tai-
lored to the industry's requirements
(Moldoveanu & Narayandas, 2017). Va-
riation in delivery format, lead time, and
cohort size enables executive education
programs to offer different pricing levels
and potentially lower costs to a more di-
verse client base (Jacobson et al., 2017).
Finally, the future may also unlock new
types of tuition from EE cohorts through
different dynamic pricing mechanisms.
Dynamic pricing systems can also allow
for outcome-based models (i.e., tuition
rates fluctuate based on the likelihood of
achieving one or multiple outcomes)
(Halkias et al., 2020).

Return on Investment

Return on Investment (ROI) is a gro-
wing imperative for Executive Educati-
on (EE) programs as it helps illuminate
the business case for such cost and
growth initiatives (Jacobson et al.,
2017). The success of EE programs de-
pends on the cohort's response to the in-
struction provided and their subsequent
application of what is learned in the
classroom, which is then deployed in the
workplace and ultimately impacts the
ROI (Ryan, 2023). Industry demand for
EE programs is increasing in areas such
as curriculum, structure, and leadership
development. There are rising industry
calls for the measurement of the effecti-
veness and impact of the EE (Cataldo,
2018). Assessment of ROI has never
been more crucial for demonstrating the
value and viability of specific EE pro-
grams (Stoten, 2023; Tiberius et al.,
2021).

ROI for Organizations. The considera-
tion of ROI for EE programs can be mul-
tifaceted for organizations (Ryan, 2019).
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One of the significant barriers to reskil-
ling and upskilling is a lack of knowled-
ge among leaders and decision-makers
about the skills required to move for-
ward in an era of automation and digiti-
zation. Notably, one in four managers
states that they are unable to quantify the
business case for reskilling (Ryan,
2019). Furthermore, HR may not be rea-
dy to close the new skills gap, especially
in operationally intensive sectors such as
manufacturing and retail (Cataldo,
2018). The problem is how to build mo-
dels of executive education input-output
that are not one-way, faculty-driven of-
ferings but instead are joint, action-ba-
sed projects that contribute to concrete
organizational results (Dover et al.,
2018).

ROI for Individuals. Several obstacles
exist to proving a return on investment
(ROIJ) for individuals attending executi-
ve education programs (Ryan, 2023).
One barrier is the lack of tools or know-
ledge to measure the reskilling of the co-
hort (Ryan, 2023). Additionally, a sur-
vey of 116 executives conducted by
McKinsey revealed that older workers,
in particular, may be resistant to upskil-
ling due to concerns about changes in
their employment conditions, suggesting
that addressing mindset barriers is cruci-
al (De Vries et al., 2020). Additionally,
the call for alignment to Industry 4.0
skills and the urgency for demand-dri-
ven skills in education design suggest
challenges for individuals seeking to en-
hance their capabilities (Cataldo, 2018).

ROI for Deployed Capital. ROI for in-
vested capital in executive education
programs is difficult due to requirements
for a thorough examination of organiza-
tional and learner needs as well as outco-
mes of training interventions (Ryan,
2023). Tracking the ROI of Executive
Education Programs is one of the most
significant aspects that influences parti-
cipants' responses to training and the ap-
plication of skills at work (Maybar,
2023). To confront them more effective-
ly, however, the sector should unite exe-
cutive education outcomes with other

elements of the organizational architec-
ture, such as reward and performance
evaluation systems, as they are the two
elements that, if not aligned, risk losing
their newly acquired skill set (Conger &
Xin, 2000). Lastly, evaluations taken af-
ter a program has ended and indicators
of intellectual capital can improve the
accuracy with which EE programs' ef-
fects and learning outcomes are quanti-
fied (De Vries et al., 2020).

Defining the Nomenclature

The market now includes various pro-
gram types, each catering to different
learning needs and preferences. This
current offering has led to inadvertent or
intentional misrepresentation of educati-
onal accomplishments within industry
and networking circles. The use of Lin-
kedIn to display certificates suggests
that the platform is being utilized to en-
hance employment opportunities and
professional networking (Matkin, 2018).
The posting of credentials aligns with
the broader trend of using digital plat-
forms to share credentials and skills with
a wider audience, increasing visibility to
employers and peers (Matkin, 2018). As
credentials become more popular, there
might be a risk of credential inflation,
where the value of these credentials di-
minishes due to their widespread availa-
bility and varying quality. This could
lead to skepticism among employers re-
garding the actual value of educational
accomplishments (Matkin, 2018). The
lack of standardization among business
schools may lead to credential misuse,
where some credentials do not accurate-
ly reflect the skills or knowledge they
are intended to represent (Diab &
Zhang, 2023). Individuals might misuse
credentials by misrepresenting their
skills or qualifications to potential em-
ployers. This dynamic could occur if the
credentials are not thoroughly vetted or
if there is a lack of transparency in what
the credentials signify by the business
school (Diab & Zhang, 2023).

Upon scanning many EE profiles on the
LinkedIn platform, it became apparent
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that many EE alums chose to post the cen-
tral Harvard Business School (HBS) logo
rather than the actual course they comple-
ted. In some cases, as shown in Figure 1,
the cohorts used the HBS
logo; however, upon clo-
ser examination of the
education subsection, they
entered the name of their
specific course. For exam-
ple, the HBS logo, accom-
panied by a subsection in-
dicating HBS Online,
Strategy Execution, or HBS Executive
Education, such as the General Manage-
ment Program.

School
Online

Current Program Offerings

There is no universally accepted stan-
dardized nomenclature for executive
education programs across the global
educational landscape. However, some
terminologies and program types are
commonly recognized and used. We aim
to provide recommendations for the
classifications and terms associated with
executive education. These would be
granted to the cohort upon completion of
an EE program:

e EE Online. Short, self-driven cour-
ses with exclusive online content
culminating in an EE online badge.

* EE Hybrid. Interactive, short to
medium-length courses that blend
online and collaborative instruction,
earning participants an EE Hybrid
badge.

* EE Accelerator Program. Intensi-
ve, under-three-month programs re-
quiring on-campus instruction are
awarded with an EE Mini program
badge.

* EE Flagship Program. Compre-
hensive leadership development
courses with on-campus com-
ponents, granting alum status and
an EE Badge.

* EE Specialization Flagship Pro-
gram. Industry-specific leadership
development courses with on-cam-
pus components, granting alum sta-
tus and an EE Badge. This capstone

Harvard
Business

includes an EE Badge highlighted
by an anchor concentration award
in fields such as finance, marketing,
hospitality, and others.

Harvard
Business
School

Harvard
Business
School

Executive
Education

Pitfalls

One Size Fits All. A significant challen-
ge in EE is the "one size fits all" ap-
proach, which fails to meet the diverse
needs of learners. Customized and spe-
cialized programs are essential for ad-
dressing this issue. Discuss misuse of
credentials and the need for blockchain
verification (for example, LI misrepre-
sentation of accomplishment).

Verification of Credentials. The use of
blockchain digital badges for course and
award confirmation could represent a
shift in how educational achievements
can be recognized, offering secure and
verifiable credentials. Additionally, a
change towards skills-based credentials
and digital badges in the executive edu-
cation industry suggests that focusing on
relevant skills rather than traditional de-
grees is becoming increasingly import-
ant for career progression, indicating a
potential impact on the value of executi-
ve education certificates and programs
in facilitating career growth (Negm,
2023; Stine, 2019).

The Future of Executive Education

The future of EE should point to micro-
credentials, digital badges, and a focus
on specialization, emerging technolo-
gies, and ROI—expansion into other
parts of the world, attracting a wider and
geographically more diverse audience.
The use of digital badges, which can be
independently verified with the help of
blockchain, is proposed as the naming
architecture for program awards that
currently exist in an academically pro-
ven format. This can be applied to all

Figure 1:
Harvard Business
School Curriculum
Credentials
(source: own).
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program types and has a system for se-
cure and verifiable credentials for execu-
tives.

Conclusion

The field of executive education stands
at a critical juncture. It faces a world that
is rapidly evolving in Al, as well as per-
sonal development and generational dif-
ferences. Additionally, as the world be-
comes smaller, EE is not education for
all in terms of access and cost. The field
is ripe for disruptive innovation as new
programs enter the EE space. The insti-
tutions that embrace industry's evolving
needs and make a commitment to life-
long learning, retention, and ROI will
change the global EE marketplace.
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